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Overview

Ambherst County Public Schools (ACPS) began moving towards a strategically balanced
assessment program during the 2016-2017 school year when the Virginia legislature
mandated the elimination of several Standards of Learning (SOL) tests. This act propelled
ACPS to intentionally look at our practice and purpose for assessing students. From this
assessment review we discovered the strengths of our curriculum programs, as well as
their weaknesses, which allowed us the opportunity to make changes focused on what is
best for students.

Over the course of the past several years, ACPS participated in professional development
and training provided by VDOE, collaborated with other school divisions in establishing a
framework for change, completed an inventory assessment, provided opportunities for
teachers to build and create a variety of assessment(s) types, and began the difficult work
of implementing a new assessment system that met the needs of all students.

This Balanced Assessment Plan outlines the following;

[. A basic understanding of the types of assessments, the types of item methods, and
provide a common assessment vocabulary glossary,
II.  Alist of assessments that are currently being administered using a performance
based approach.
[II.  How we as a division will support the effective use of the different types of
assessments,
IV.  Evidence of opportunities for students to demonstrate Virginia’s 5 C’s (critical
thinking, creative thinking, communication, collaboration, and citizenship),
V.  The Local Testing Calendar for all ACPS students,
VI.  Next Steps for ACPS and,
VII.  Samples of Assessment Tasks.

= Balanced
< Assessments
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I. FORMS OF ASSESSMENTS, ITEM METHODS, & GLOSSARY

A balanced approach to assessments includes both summative and formative assessments.
ACPS uses multiple types of assessments within these overarching categories to inform
instruction and measure content and skill mastery.

A. Forms of Assessments

Form Functions Strategic timing

Lowis frequency, regular use. Mostly at the beginning of

1.  Selection the learning process: intake assessment, project planning

Summative tests or or proposal, research plan. Atthe end of the learning
assessments process: assessment of project results, fradiional tests

and 50 on.

Loy frequency, regular use. Mostly at the end of the

1. Certification learning process. Acknowledging credits (ECTSE),

ausarding cerfficates, diplormas, ets.

Lows frequency, regular use. Preceding a learning phase:

3. Diagnosis development centre. During the learning process typically

preceding significant morments, or during seli-testing

SESSions.

Frequent use. During the whole learning process.

4. (formal) Feedhack Preferably at significant maoments. Focus on personal

development and realization of learming goals. Coaching,

Formative tests or peer assessmert, feedback from professionals,
assessments developrment centres and so on.

Highly frequent, especially as self assessrment. Focus on

5. Monitoring and evaluation the realization of the produst and the methods wsed to get

there. Monrforing: during the learning process.

Eraluation: at the end, focus on the realization of goals,

effectvity and effectiveness.

Moderate frequency, reqular use. Foous on the

6. Reflection developrnent of professional cormpetencies of the

individual student. Preceding, during and following the

lEarning process.

Table 1: Assassment forms and fnclions

B. Types of Item Methods

Types of assessment methods

Observation Real work activities, simulated work activities

Simulation Role play. hypothetical situations , scenarios

Questioning Open ended, closed, verbal and written

Third Party Report Written or oral reports

Product Review For product s pecification benchmarks

Portfolio Products produced, created by the candidate,
training records, certificates, qualifications

Structured activities Projects, scenarios, case study, group discussion

Self-assessment Questionnaires, log book, journal, reflections
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C. Assessment Literacy Glossary

http://www.doe.virginia.gov/testing/local assessments/index.shtml

This list of terms relates to the Local Alternative Assessment work and is not intended to be
an exhaustive list of assessment terms.

accountability systems—the mechanisms used (generally by states) to evaluate the performance
of their education systems. In recent years, accountability systems have increasingly used the
school as the unit for monitoring and intervention, based largely on the scores of each school’s
students on a set of standardized tests.

accreditation—a process to evaluate the performance of public schools in accordance with Board
of Education regulations.

alternative assessment—used to measure applied proficiency of knowledge and skills. In Virginia,
alternative assessments include, but are not limited to, performance assessments. [See performance
assessment]

assessment—any systematic basis for gathering data or information and making inferences about
characteristics, levels of proficiency, or abilities of people, usually based on various sources of
evidence; the global process of synthesizing information about individuals in order to understand
and describe them better.

authentic assessment—a performance assessment that includes a context from the real world
and/or a context that is authentic to the academic discipline.

balanced assessment system—the combination of assessments that form a comprehensive
measure of student learning. In Virginia, a balanced assessment system should include a variety of
assessment types that are matched to the content being assessed and the purpose of the assessment
data, including the need to meet accountability measures. A balanced assessment system should
allow opportunities to measure student achievement and growth based on content standards,
specific learning goals, and the 5 C’s (critical thinking, creative thinking, collaboration,
communication, and citizenship); the data gathered should provide meaningful information that
supports and guides classroom instruction.

formative assessment—a process or assessment designed to intentionally collect information
about the nature or degree of student learning during instruction, providing feedback to teachers
and students and allowing for teachers and students to make instructional decisions (adjustments
and modifications). Formative assessment is generally referred to as assessment “for” learning.

growth assessments - an assessment given to identify what students have already learned as well
as the skills they may need additional support throughout the school year.

higher-order thinking skills—a category of thinking skills that requires students to go beyond
recalling facts, understanding content, or replicating rote procedures; make connections; solve
problems different from those given in classroom examples; and use content to reach and justify
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http://www.doe.virginia.gov/testing/local_assessments/index.shtml

conclusions. Deep and rich use of higher-order thinking skills is often dependent upon lower-order
thinking skills.

integrated performance assessment or interdisciplinary assessment—an assessment that
measures student performance on content and/or skills across two or more subject areas.

inter-rater reliability—the degree of agreement among raters scoring a performance task,
product, or assessment.

intra-rater reliability—the degree of consistency with which a single rater scores a set of
students’ work on performance tasks, products, or assessments.

local alternative assessment (LAA)—assessments created, administered, and scored at the local
division level in the place of eliminated Standards of Learning tests, as required by legislation.

lower-order thinking skills—a category of thinking skills characterized by knowledge,
understanding, and application of procedural skills.

performance assessment or performance-based assessment—generally requires students to
perform a task or create a product and is scored using a rubric or set of criteria. In completing the
task, students apply acquired knowledge and skills. This type of assessment often includes a written
component. [See rubric]

performance task—a learning activity that requires students to perform a task or create a product
to demonstrate their knowledge, understanding and proficiency. Performance tasks occur during
the learning process, provide feedback on learning to students and teachers during instruction, and
offer opportunities for students to develop skills that may be applied in performance assessments.

portfolio assessment—a systematic collection of student work and artifacts that demonstrate
growth and/or mastery of content, knowledge, and skills over an identified period of time.

project-based learning —a teaching method or approach that engages students in sustained,
collaborative, real-world investigations. Projects are organized around a driving question, and
students participate in a variety of hands-on tasks that seek to meaningfully address this question
(Buck Institute). Performance assessment is typically a component of this approach to teaching and
learning. [See performance assessment]

qualitative reading inventory - an assessment measuring student reading levels in grades 6-8.

rubric—a description of the criteria for success and levels of achievement for a task, product, or
assessment. Rubrics are used to score various types of alternative assessments based on evidence in
student work. When used during instruction, rubrics provide feedback to teachers and students,
allowing teachers and students to make adjustments and modifications during the learning process.

summative assessment—used to evaluate student learning, skill acquisition, and academic
achievement at the conclusion of a unit, project, course, semester, program, or school year.
Summative assessment is frequently described as assessment “of” learning.
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validity—the degree to which an assessment actually measures the learning it is intended to
measure. In order to strengthen and account for the validity (and reliability) of an assessment,
assessment designers use a combination of procedures and tools in the development of, the
administration of, and the post-administration analysis of assessments.

II. LIST OF PERFORMANCE BASED ASSESSMENTS

Performance Based Assessments are used to measure a student’s understanding of the
content or their ability to implement the skills. Often the assessment is centered on real-
world scenarios that require critical-thinking and problem-solving skills. Many are
designed by teachers specifically for their individual classrooms. ACPS encourages this
practice and in support of a balanced assessment program, the school division implements
Performance Based Assessments in the following areas;

Grade Content
Third History and Science
Fifth US History to 1865
Sixth US History 1865 to Present

As ACPS builds capacity in understanding and implementing different types of
assessments, Performance Based Assessments will continue to be embedded into all
content areas.

VDOE offers the opportunity for students to verify their credit in writing by completing a
writing SOL or by collecting a Body of Evidence (BOE) across grade levels that is verified
at the local level. ACPS currently utilizes the EOC Writing SOL assessment to verify credit
in writing in grade 11, but will transition to completing a Body of Evidence, with local

verification, for students.

During the 2021-2022 school year, ACPS began this collection with our ninth grade
students during the second semester through the collection of a persuasive piece of

writing focusing on skills outlined in SOL 9.6, 9.7, and 9.8.

In order to continue this process of transition in the division, the following timeline will
be used to include the other required documents to verify credit using a BOE:

® 2022-2023: Grade 10 will collect an analytic piece and focus on 10.6, 10.7 and 10.8,
Grade g will continue to collect a persuasive piece focused on 9.6, 9.7, 9.8.
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® 2023-2024: Grade 11 will collect an argumentative piece focused on 11.6, 1.7, and
11.8. Grade g and 10 will collect their corresponding samples.

After the BOE has been compiled in grade 11, a scoring committee will review the samples
and provide an overall score through the use of the Virginia Quality Criterion Tool for
Performance-Based Assessments. The performance level descriptors will determine if the
student's achievement is advanced, proficient or does not meet the standard. Those
awarded the advanced or proficient according to those descriptors will be awarded a
verified credit in lieu of taking the SOL Test. During the BOE collection, students are
provided multiple opportunities to collect samples to be included their submission
Alternative assessments such as Work Keys and the SOL Writing assessment, for those
students who are not able to verify through the use of a body of evidence, will be afforded
the opportunity to participate in order to verify their credit.

I11. DIVISION SUPPORT OF EFFECTIVE ASSESSMENT PRACTICE

The purpose of division level support is to assist school administrators and teachers in
improving instruction and instructional practices by strengthening the alignment
between the written, taught, and tested curriculum. Assessments for and of learning are
essential to that process. ACPS provides a variety of division level supports to ensure the
effective ongoing use of both formative and summative assessments by Pre-K through 12t
Grade teachers.

ACPS Resources include, but are not limited to the following;

e Division created curriculum maps and rubrics with embedded assessments

o Division elementary and secondary local assessment calendars

e Pre-K-5» grade literacy PALS resources

e Pre-K-5» grade Numeracy VKRP & IXL tools

e 60-8 grade Literacy Qualitative Reading Inventory (QRI)

e VDOE Growth Assessments in Math and Reading grades 3-8

e VDOE SOL SDBQ Reports

o Division Liaison support and participation in PLC process at each school

e Progress monitoring and interventions support documents for all teachers

e Data analysis tools

e 2nd & 6th grade CogAT Testing

o WIDA English language proficiency assessment for students in kindergarten
through grade 12.

e VDOE Understanding Scoring Professional Development for all writing teachers in
grades 5-12
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IV.  EVIDENCE OF VIRGINIA’S 5 C’S

ACPS is focused on equipping students in the area of Virginia’s 5 C’s so that they may face

and deal with the challenges each will most likely encounter in their future. We place

critical thinking at the center of instruction. Beginning in our early childhood programs

and extending to post graduation, critical thinking must be nurtured and encouraged
throughout K-12 education.

We also realize that critical thinking does not stand
alone. Creativity, communication, and collaboration also
play a role in helping develop our students into
productive citizens.

This means providing students opportunities to gain
insight and experience in the workplace. Below are two
graphics that detail how Virginia’s 5 C’s; critical thinking,
creative thinking, communication, collaboration and
citizenship are embedded into the core and elective
curriculum for ACPS.

Content Specific Examples of the Virginia’s 5 C’s

Mathematics Career & Technical Education
Communication
*  Represent and justify mathematical 21 st Century workplace Professional Competencies

11, BIG PICTURE THINKING: Understands one's ol in fulfling the
Read iness ski I Is ‘mission of the workplace and considers the sacial, economic,
: . and emvironmental impacts of snes actions
¢  Use logical reasoning to analyze an
g by > 12. CAREER AND LIFE MANAGEMENT: Plans, implements, and

argument and reach valid conclusions for the Commonwealth B e

rlated to education, career, finances, and health

13, CONTINUOUS LEARMNG AND ADAPTABILITY. Accepts
constructive feedback wel and i open 10 new iess and ways

Civic Responsibility o [ee—— ol g ings contucs e prfsona s s
P i 2 Collaboration Needs Identified by gy x Inowedge it pripiifmis
. A; ])- mathematics to Pﬂ'-‘hﬂl e =t/ 6. COMFLICT RESOLUTION: Negotiates diplomatic X
PP P - & 3 : \llrglma Employ_ers solutions to interpersonal and workplace 4. EFFICIENCY AND PRODUCTIVITY: Plan, priariizes, and adapte
situations in order to develop s  Participate in mathematical discussions i i work gaals o manage time and resourcs effectively
citizens who are 10 which thinking becomes visible to s ttentively 15, TN A oo memrlh el
- : ity an soutces an "
mathematically literate - others and allows for clarification of Personal Quaties and Abilitics [ A —_——
° r ideas and deeper understanding e e 16. INFORMATION SECURITY: Understands basic temet and rnad
jueness and Rt network,nd aclities
Y people of diverse backgr s, PR
/ of devicesresaurces. hardwere, saftware, systems, services,
9. CUSTOMER SERVICE ORIENTATION: Anticipates applications, and [T comventions
and addresses the needs of customers nd IR e
Creative Thinking NITTIE AND 567 OREC andkndedgeable ervce o fesbindfigingin ot
§ Critical Thinking fooks for ways to improve the workplace i ¥
*  Represent and describe and aceamplish tsks o 1E:Z‘ﬂij.ﬂ!‘fﬁ.’.’fﬁ:‘):‘ﬂ:ﬁ"ﬂ.. Appbes mathemstcal skl o compets sk
. . 2 ' Y
mathematical ideas *  Apply mathematical concepts and - ations o :
v : - and we s £ 2 e
*  Make connections between skills and the relationships among ok st e, s
. them to solve problems WORK ETHIC: C ks o the best of 21, READING AND WRITING: Reads and interprets woskplace
msfhenatics s ollec o e et Feoriu
disciplines and real-world . Evelop a reperioire o egies o Al accountable o 22 WORKPLACESAFETY: altains  safewark emvircrent by
contexts solve problem situations of varying Fan s heringto sty gudenesnd g s ol
complexity
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AMHERST COUNTY PUBLIC SCHOOLS
Testing Schedule 1023-2004 Schoal Year

Key Code: Elementary

Ky Cosde: Seeusebiry

Yellon = Cogaitive Abilicies Teu (CogAT)

Lacal

Ym—

Nelbaw = Cagitive Abilities Test (CopAT)

Parple « Stundards of Learsing (SOL) Awsessments

Light Green = Local A ive/Project Based A
Purple: )
Pink = VDOE Gronth Assessments (New Fall 2021}
oo s Lerny Seveaing (FALS)
Elementary Schools
VDOE Growth Assessments 18 Fall September 11, 2023 - September 20, 2023
Reading & Maih Winter Assessment: Junasry 16, 2034-February %, 2024

November 6, 2023 - November 18, 2023

VI.

Grade 3 History 3
Cmgoing. completed by April 19, 2024
Grade 3 Science 3
Grude § US History | 5
Grabe § Writing 5
Standars of Learning (SOLJ:
Non-Writing
Grade 4 Virginia Studies 4
Apeil 29, H24-May 31, 2024
Reading Math 15
Science s
VAAP 15 March 4, 2024-Muy 17, 2024

NEXT STEPS

Pink « VIOE Growth Aswsments {New Fall 2021)

Gray = Advsncol Placcmest (AF) Tests

il 53

Standurds of Learning (SOLE Writing

March 19 & 202004

Ricading & Viath

(=1

Fall Asscssment: Scpicmber 11, 2023 - September 29, 2123
Wiater Awcssment: Jannary 16, Mi24-Fehruary 9, 2024

O

=

Apell 29, 2028-Msy 31, 2024

i

Stuseburdds of Learning (SOL): Writing (Terns Grad)

Standdarids of Lenrning (SOLY: Writing

VAAP -1 E0C Mrch & 2024-May 17, 024
3 Seicmee
Corade 18- Mtk
Grade 11- Reading.

AP Tisting 11 My 6, 2024 - My 17, 204

Bondy o Evidleace for English 11 EOC

il

ACPS will continue to train teachers in the development of balanced assessments and
provide support in implementing all types of assessments into their daily instruction in
order to help inform their delivery.

The Division Instructional Team will conduct division wide scoring of the assessments and
continue to add grade level performance based assessments to all content areas. Team
leaders will write exemplars, project based tasks, and cross-curricular assessments that
support the 5 C’s of critical & creative thinking, communications, collaboration and

citizenship.

Artifacts will be collected to help monitor the implementation of the Balanced Assessment
Plan and a review of the plan will be conducted annually.
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VII. SAMPLE ASSESSMENTS

Please note the following Performance Based Assessments (Tasks with Samples of Work)

Science Third Grade

Student Page 1

Good afternoon! The local koard of supervisors is concerned about the local water supply. They have
asked you fo help increase awareness and understanding of the importance of water conservation
and profection in your community. You can create a video, ahnouncement, fiyer, of poster fo
communicate your public service announcement (PSA). To help guide you in the process, use the
graphic organizers provided to plan your project.

Task: Your task is to create a PSA (video, announcement, flyer, or poster) to inform the community on
the Importance of conserving water and how to pratect their water sources.

‘Your Publ lc Service Announcement (PSA), flyer or poster must include:
Explanation of why water is essentfial fo living things.
Identify and explain ways people in the community can conserve and protect water.

Analyze potential sources of water pollution to determine which source is most likely fo
impact your local water supply.

@2
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o . -

by 15 abes irr@or*-'ﬂ\L

(i \ | YA/ LSt We (ae com 4,
ol Clearing, bprki 9 adh Coen Ying
u'm

WS 10 Contarve ugite
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History Third Grade

The Greatest Influence

HSS 3.3 The student will explain how the contributions of ancient China, Egypt, Greece and Rome have
influenced the present warld in terms of architecture, inventions, the calendar, written language and
government.

HSS 3.1g The student will demonstrate skils for historical thinking, geographical analysis, economic decision
making, and by ons across time and place.

Teacher Notes: Students will use a graphic organizer to identify important centributions of Greece, Rome,
China and Egypt. Students will create postcards from each countrylculture that highlight the contributions of
that culture in both pictures and words. Additionally, they will create a postcard from the United States
explaining which culture they feel had the most influence on our present world, and showing one or more of
those influences in madern times.

Student Directions: You are taking a trip around the world to visit all of the ancient civilizations your class is
learning about in 3 grade. You will create postcards to send back to your class about each country, Each

posteard must include pictures on the front showing important contributions of that country that have influenced

the present world, and a written message on the back explaining these contributions. After you have creatad
posteards from all of the civilizations, you will make one more from the United States. The message on this
postcard should explain to your classmates which civilization you feel had the most influence on our world
today, and a picture(s) on the front that shows one or more of those contributions.

Deal Am, ) ) L
Tm enJeying mo trip in China so
far. I've c.\rtu;wb!\( on Fhe i |

Great we f of China bt I nhetded I
@ Compass $o 1 didh't ge tlest I |
301, {o See Freawarks that are wses
with gunPadder, I SaW farmers w86 o phy
and pesde Sevirs thing Wik silK. I went

w6 o restron ond fhe menw voS n nadess

' . § I i.L | !
thar il 1| 157 iPine &,
Wikg 15 Fireunks becoste Weu A2
tnem oh +he Lrth of Jely. ¥

also called ndependones o apd fae

Fire e ks ahe fof /?mrr cac
pirfinde<!
SEE e Mokde s

Tazk:
Students will choose an invention from the 1800's, not tanght m class, and research that
mummn The students will create 2 depiction of the mvention and will market it on “Shark

s..mimn of the Assezsment:

1) Watch a clip from the show, Skark Tank

2) Research and choose an invention from the 1300z (one NOT taught in class)

3) Decide which format (video, PowerPoint, or ofhar electronic presentation approved by

teacher) yon are using to present

Engaging Scenario + Explicit Directions
Wahave learned about several inventions of the 1800s — reaper, cotton gin, steamboat, and steam
locomotive. For this assignment, you will need to ressarch and find yow own invention that
occurred during the 1800s. Pretend that you are the imventor and are presenting your hrvention
on Shark Tank to the entrepreneurs.

Be prepared to present your findings to the class through a choice in one of the following:
o vidso
* PowerPoint, or

* anptherteacher approved presentation.
Tell the class:

the name of your invention,

who invented it,

gs.well s why this invention was important

Create a claim with evidence (“sales pitch”) that prasents the positive changes on socisty

of this invention.

# Please provide a copy of your anticipated negative consequences in preparation for the
questions an entreprencur might ask you before investing in your invention

® Yonalso need to provide a reference list detailing the sources of your information and

how vou located them.

US History I

The Rubber Band

The Get The Hew Rubber Bond?
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Appendix
Standards of Learning (SOL) Opt-Out Example Letter

Dear Parent or Guardian,

Your student is scheduled to take the Standards of Learning (SOL) Test in XXXX during the
XXXX 2023-2024 school year. These assessments will enable our teachers to identify what
students have learned, as well as the skills that they may need additional support in order to
show mastery. The SOL Assessments must be taken in-person at a school building. We
encourage all of our students to take these assessments, as they are beneficial to supporting
your student’s continued growth and the ACPS assessment participation rate through ESSA
(Every Student Succeeds Act).

We do understand that you may choose for your student not to participate in some of the
assessments listed above. If you are choosing to "opt-out” your student from any
assessments, please complete the information below and return it to XXXX by XXXX.

[t is important that you understand that if you choose to opt your student out of taking the
End of Course SOL tests at the secondary level, they will still be required to complete these
tests in a later test session, as they are a graduation requirement. Opting out only delays
when the test is given. It does not prevent them from ever having to take the tests. Please
return this form to your school counselor by XXXX.

Thank you,

XXXXX
(School Test Coordinator) or (Principal)
XXXX@ambherst.k12.va.us

Date:

Student Name:

Student Number:

Date of Birth:

(initial) I wish to opt my student out of the checked SOL Assessments. (Please check
all that apply):

O XXXX O XXXX O XXXX
O XXXX O XXXX

Additional Comments:

Parent Signature: Date:
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